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Abstract 
The present economic strangulation being experienced by the 
Nigerian populace may not be unconnected with political, social and 
economic quagmire rooted in colonialism. After a critical 
examination of these perceived loopholes traced to poor educational 
policies and implementation, the paper takes a hard look at what to do 
to correct this imbalance. Using the secondary school educational 
system as an example, (since it is the bridge between the lower and 
the upper ladder of education) the paper identifies the steps to be taken 
by both policy makers and implemented to streamline societal needs 
with curricular offerings in order to make secondary school 
education more functional and acceptable to the Nigerian labour 
market Nevertheless, this antidote to non functionability of curricula 
to social needs is rooted in the primary educational sector. Therefore 
the reform should begin from this foundationa) base. 

Introduction 
Education is not only an index of modernity, it is also a powerful instrument of social 

progress. Through it, the potentialities and the aspirations of a nation are realized. This is rightly 
confirmed by the National Policy on Education (1998:8) through its philosophical statement that 
"education has to be geared towards self realization, better human relationship, individual and 
national efficiency, effective citizenship, national consciousness, national unity, as well as towards 
social, cultural, economic, political, scientific and technological progress". 

The trend in modern economy has revealed that achieving basic numeracy and literacy is only a 
part of the emerging challenge. If our economy is to transform itself, the young generation must be 
prepared to take advantage of whatever opportunities present themselves for improvement in product 
and process. For them to recognize such opportunities, they must be educated to think critically and to 
continually learn on the basis of new data and experience. To this end, the massive and rapid changes 
in knowledge, technologies and social forms that characterize society today have vital implications for 
the student, the citizen, and the individual as a worker. 

An attempt to reorganize the then West African educational system along-these lines was 
proffered by Lord Grey through the Primary Council in 1896. It proved abortive. Another shot at 
reorganization was launched through the Phelps-Stokes Commission in 1925. Among its thirteen (13) 
principles or recommendations was that: 

(i)  Education was to be adapted to the mentality, aptitude and traditions of African peoples. 
(ii) Technical and vocational training were to be geared to the apprenticeship system. 
(iii) Vocational training was to be carried out by learners in government departments. 

Had Nigeria religiously implemented the above recommendations, the need to gear the 
educational system towards economic rehabilitation and reliance, would not have been a topical issue 
today. Reason for this negative attitude can be discerned from the literature review below.  

Brief Literature Review 
Ejiogu and Ajeyalemi (1987) noted that technical and manual work is generally dmded by the 

Nigerian society with the consequence that few students show interest in science and technology courses. 
They also noted that formal Western education has been criticized as efitist and non functional. This is 
because majority of .its products did not have marketable skill, that would fit them into the world of 
employment. Consequently they could not contribute to meaningful social development. This mismatch 
between educational planning and employment, according to them, has resulted in the rapid expansion of 
education without job opportunities. The resultant effect is the production of millions of ill equipped 



graduates most of whom now roam the streets in search of employment. They warned that because we now 
live in the age of science and technology the emphasis in the 6-3-3-4 system should be on these 
disciplines. But they expressed their disappointment that the science and technological programmes in 
Nigeria have been criticized as esoteric and unproductive due mostly to inadequate curriculum provisions 
and implementation. 

Woodhall (1981:35) quoted in Adesina (1983:144) observed that the massive investment in 
education especially by the developing countries has not brought the promised benefits of faster economic 
growth. She further concluded that "education was not the main determinant of earnings, social class was 
more important and that luck also played the most important part". She considered education as a luxury 
which produces unrealistic school learners with aspirations that made them unfulfilled for actual job 
opportunities. 

Writing on the challenges facing the Nigerian educational system, Adeshina (1983) observed that no 
meaningful social, cultural or technological'development can take place with a populace that is 
predominantly illiterate or mis-educated. He also noted that the overriding development problems facing 
the educational sector are the high rate of population growth, the sharply rising unemployment in the urban 
areas, "the proverbial underemployment of the rural masses resulting in huge under-utihzation of human 
resources, the shortage of critical skills, the misdirection of formal education and the problem of the reverse 
transfer of technology". He concluded by saying that an educational system has not developed if it fails to 
solve problems of mounting urban unemployment, the problem of underemployment of the rural masses in 
low income subsistence activities; the problem of shortage of critical skills and the problem of poorly geared 
educational objectives. 

The disdain for manual labour landed the country in terrible socio-economic quagmire and an 
attempt to embark on the inclusion of technical and vocational education as part and parcel of the educational 
system led to the emergence of the 6-3-3-4 system. How has -3-3 system fared so far? 

Objectives of the —3-3- System 
Specifically, this paper sets out to examine the extent to which the structured -3-3 system is 

responding to the economic viability of the Nigerian society. Paragraph 19 section 4 of the National Policy 
on Education specifies that the broad goals of secondary education shall be to prepare the individual for: 

(a) Useful living within the society and 
(b) Higher education. 

As stated in paragraph 20 of the Policy document, specifically at this level education shall: 
provide all primary school leavers with the opportunity for education of a higher level 
irrespective of sex, social status, religious or ethnic background. 
Offer diversified curriculum to cater for the differences in talents, opportunities and future 
roles. 

 

Provide trained  manpower  in the  applied  science,  technology  and  commerce  at  
sub-professional grades; 
Develop and promote Nigerian languages, art and culture in the context of world cultural heritage. 
Inspire its students with a desire for self improvement and achievement of excellence. Foster national unity 
with an emphasis on the common ties that unite us in our diversity. Raise a generation of people who can think 
for themselves, respect the views and feelings of others, respect the dignity of labour, appreciate those 
values specified under our broad national goals and live as good citizens. 
Provide technical knowledge and vocational skills necessary for agricultural, industrial, commercial and 
economic development. 

 

 

Content Selection 
The subjects that are expected to instill the aforementioned objectives are: 



Table 1: Secondary School Subjects 
A = Core B — Pre- Vocational C — Non Prevocational Elective 
- English - Agriculture - Religious knowledge 
- French - Business Studies  
- Maths - Home Economics - Physical and Health Education 

Language      of      
the environment to be taught 
as LI 

Local crafts -Fine Art 
- Computer Education - Music 

-    One    major    
Nigerian language other than 
that of the    environment    
to    be taught as L2 

 Arabic 

- Integrated science   
Social      studies      

and citizenship education 
  

- Introductory technology.   

Subjects to be studied range from ten 10 to 13 at the J.S.S. level. After completing this tier of education, 
students, are now streamed according to the following format. 

Table II: Streaming of Students 
School category Percentage 
- Senior Secondary School 60% 
- Technical College 20% 
- Vocational Training Centre 10% 
- Apprenticeship Scheme 10% 

The way the students have been streamed under the above heading provides a very wide margin 
for any student to detest studying or majoring in any vocational or technical education area. 

 

Also, the   leaching of these subjects in an integrated approach provides students with the needed loophole 
not to admire the inherent opportunity lodged in the pursuance of these subjects. 

At the senior secondary school, the students are expected to study a total number of eight or nine 
subjects categorized under core, vocational electives and non vocational electives. 

Table III: Subjects Studied at the SSS Level 
A — Core B = Vocational Elective C     "     Non     

Vocational Elective 
- English language - Agriculture - Biology 
- French language - Applied Electricity - Chemistry 
- Mathematics - Auto mechanics - Book-Keeping 

and Accounting 
- Physics 
- Further maths 

- A major Nigerian language - Building construction - Health Education 
- One of Biology, Chemistry, 
Physics or Integrated science 

- Commerce - Computer 
Education - Electronics - 
Clothing and textiles 

- Physical Education - 
Lit-in English - History 
- Geography - Social 
studies 

One of Literature in English, 
History, Geography or Social 
Studies 

- Food and Nutrition - 
Home management - 
Metal work 

- Arabic - 
Government - 
Economics 



- A Vocational Subject - Technical Drawing - 
Woodwork - 
Shorthand 
- Typewriting - Fine 
Art 
- Music 

- Any Nigerian Language 
that has orthography and 
literature 

Laudable and enlarged as the above listed subjects are with their content, they are still heavily loaded in 
favour of the Arts subjects which render the students non functional after graduation. Out of the seven subjects 
grouped under core, three of them are in the area of languages. Students just have the option of choosing either 
two or three subjects that would make them seriously functional under the vocational electives and non 
vocational electives. Thus because the planning is already lopsided, the implementation too would. For 
instance the 60%:40% ratio admission in favour of the sciences here is sidelined in the above plan. Also the 
planning is heavily biased against the study of Technical and Vocational subjects that are supposed to make the 
students functional through the psychomotor pedagogy. 

Problems of Implementation 
The above listed observations have also been confirmed by the implementation committee of the 

National Policy on Education through the following: 
1. Inadequately trained teachers or absence of qualified teachers in the desired subject areas. 
2. The objectives, scope and continuity of material coverage in the desired subject areas are not 

adequate enough to equip students with the needed skills to be functional and be gainfully 
employed. 

 

3. Materials and equipment needed to teach the students are grossly lacking or inadequately 
supplied. 

4. Cognitive acquisition of knowledge still has the upper hand over the psychomotor domain of 
learning. 

5. Even where students have successfully completed the JSS and are not financially buoyant to 
continue with the SSS, they lack the financial base to take off to be self employed. 

6. There is buck passing between the state governments and the local governments as to who 
should bear the financial responsibility of supplying the schools with the needed equipment 
for meaningful teaching. 

7. Lack of sufficient period of internship for students in industries, commercial and agricultural 
sectors of the economy. 

8. Lack of cooperation between the industries and the Ministry of Education in the adequate 
provision of data base on which to prepare needed skills in the nation's schools, for the 
Nigerian labour market. 

These and many more factors beyond the scope of this write-up have blocked the successful 
implementation of the blueprint that would have elevated the Nigerian state from the socio-economic rubbles 
in which she has been enmeshed. 

What is the Way Forward? 
The perceived imbalance between the desired curriculum and the achieved curriculum must be 

blocked through the following. The above analysis has shown that the throughput justifies the output. 
1. The base for Technical and Vocational Education must be laid at the Primary Education level 

through the following input: 
(i) Acquainting children with the world of work and services of the community and develop in 

them a sense of respect for manual workers. Mere verbalization of it in the policy document 
is not enough. It should be overtly practicalised. 

(ii) To develop in the pupils a desire to be useful members of the society and contribute their best 
to the common good. 

(iii) Inculcating positive attitude of team work and socially desirable values of self reliance, 



dignity of labour, tolerance, cooperation, sympathy and helpfulness. In these pupils should 
have good role models to copy from. 

(iv) To help pupils understand the principles involved in various forms of work. 

2. To lead children to participate increasingly in productive work, as they go from one stage of 
education to another, and thereby enabling them to earn while they learn. 

3. To provide ample opportunities for creative self expression and for the development of  
problem solving abilities. 

In addition to the above, Ukeje (1986) also submits the following contribution for a viable and 
responsive economic development plan. 
-Education is but one factor in economic growth, therefore there is the need to have a coordinated 
over-all national policy on economic growth. 
-A policy for economic growth must recognize that education is inevitably intertwined with" 

total development. For this reason, educational development cannot succeed without parallel 
development in other areas. 

-Education for economic development must be so planned that it helps to spread economic 
opportunity and returns to ever widening groups i.e. the positive policy of education for  
economic growth must be progressive in all its ramifications. 

-Economic improvement for all does not necessarily imply a policy of equal educational 
investment on all. The strategy of educational  investment has to take account of Ihe 
manpower needs of the country, the levels of education capable of supplying these needs, and 
the relative size of the enrolment of the various educational levels. 

-A policy of education  for economic  development must     recognize that research  and 
experimentation, rather than hunch, (which is presently the case) should be the basis of 
educational planning. 

-Education for economic growth must be planned with due respect to its social consequences. 

In addition to all of the above the existing curricula in Colleges of Education nationwide should 
be expanded to include the technical and vocational subjects being taught at the secondary school level to 
cater for teacher shortage. 
-Technical and vocational schools should be increased in all the states of the federation so that Nigerian 
students can have a variety of Schools to choose from. 
-Apart from the core subjects that would reflect our unity in diversity, curricula at the primary 

are secondary schools should be decentralized to cater for local peculiarities in the various 
states. 

-The Ministries of Education should revise the curriculum at any level of schooling every four 
or five years to make it responsive to areas of needs in the society. 

-Above all, there must be a conscious attempt by the government to derobe the Nigerian 
colonial mentality that Technical and Vocational Education are meant for school drop outs. 

-With the religious application of all these suggestions, the Nigerian state will elbow. out of the 
poorest nations in the world. 

-There should be regular inspection to schools to find out the extent to which policies are being 
implemented for onward constructive criticisms. 
Lack of required statistics for adequate planning should be checked and improved upon. 
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